2018 Youth Concerts

HEROES!
A concert of music that is written for heroes,
about heroes, and by heroes.

TEACHER GUIDE
Providing Educational and Engaging Musical Experiences for Young People for over 50 years.

Welcome to The Florida Orchestra
Dear Teachers,
Welcome to the 2018-2019 Florida Orchestra Youth Concerts! TFO has performed youth
concerts for Tampa Bay students for 50 years, and this year marks a move back to selfproducing these concerts so they can be tailored to fit the needs of your classroom. I am also
pleased to introduce the new TFO Assistant Conductor, Daniel Black, who comes to Florida with
a wealth of experience conducting and hosting school youth programs. In addition to conducting
our annual youth concerts, Mr. Black will assist with Masterworks and Pops concerts in addition
to conducting all parks, hospital, side by side, and other community concerts.
The inspiration for the youth concerts this year is “Heroes.” This guide includes information and
lesson plans that explores music written by heroes, for heroes, and about heroes. Details for
how your students will interact with TFO during the concert through movement, recorder, and
singing is also included. Use these lesson plans to help your students explore the composers
and pieces before and after the youth concert.
Thank you to the supervisors from Hillsborough, Pasco, and Pinellas County School Districts
who worked side by side with us to create this program. I also want to recognize the team of
music teachers who developed the lesson plans in this guide. Please find their names listed
below.
We hope you and your students enjoy the performance!
Sincerely,

Erin Horan
TFO Community Engagement Director
District Supervisors
Melanie Faulkner, Hillsborough County Elementary Music Supervisor
Jeanne Reynolds, Pinellas County PreK-12 Performing Arts Specialist
Thomas Viking, Pasco County K-12 Fine Arts Program Coordinator
Curriculum Team
Meghan Alfaro, Pinellas County
Maria Athanasulis, Pinellas County
Kori Barber, Pasco County
Daryn Bauer, TFO Community Engagement Manager
Kathryn Jurado, Hillsborough County
Jennifer Moats, Hillsborough County
Timothy Trese, Pasco County
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Concert Program
Heroes
Daniel Black, Assistant Conductor
Star Spangled Banner ................................................................. Smith/Damrosch

Superman March ............................................................................. John Williams
(b. 1932)
Overture to Ruslan und Ludmilla ..................................................... Mikhail Glinka
(1804-1857)
Swan Lake Suite, Op.20a: I. Scene ...................................... Peter I. Tchaikovsky
(1840-1893)
Semper Fidelis March ............................................................... John Philip Sousa
(1854-1932)
Enigma Variations – IX. Nimrod .................................................. Sir Edward Elgar
(1857-1934)
Harlem Symphony – III. The Night Club ................................... James P. Johnson
*Stream this movement here: https://youtu.be/mKTJZBssDBg
(1894-1955)
Finlandia, Op. 26 .............................................................................. Jean Sibelius
(1865-1957)

About the Conductor – Daniel Black
Before Daniel Black joined The Florida Orchestra’s conducting
team, he was assistant conductor and then associate conductor at
the Fort Worth Symphony Orchestra (2014-17), and is Director of
Instrumental Music at Arkansas' Wildwood Arts and Music
Academy. A recognized composer, Black has guest conducted
internationally at Dnipro State Opera and Ballet Company
(Ukraine) and the St. Petersburg State Academic Symphony Orchestra (Russia). He recently was
named the recipient of a Solti Foundation U.S. Career Assistance Award, the third time he has
received the national honor, which supports emerging young American conductors as they launch
their classical careers. Fluent in Russian, Black has studied conducting at the St. Petersburg
Conservatory, Eastman School of Music, and Northwestern University. He comes to the Tampa
Bay area from Kitchener, Ontario, where he lives with his wife, hornist Marie-Sonja Cotineau.
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Before the Concert


Prepare your students for the October 2018 youth concerts by exploring the music
through the lesson plans provided in this guide. The more familiar students are
with the music before they attend the concert, the more they will enjoy it.



Use the SQUILT (Super Quiet Un-Interrupted Listening Time) worksheets, with or
without prompts, to encourage active listening in the classroom and the concert
hall.



Deepen their connection with the orchestra by preparing them to participate from
the audience during Sousa’s Semper Fidelis and Elgar’s Nimrod Variation at the
concert.



Review the families of the orchestra and the individual orchestral instruments.
o Create a K-W-L (What do I already Know? What do I Want to know? What
did I Learn?) chart and keep it posted in the classroom before and after the
concert. Some things to explore on your K-W-L chart:
 Which instruments belong in which family?
 How does each instrument make its sound?
 (After) What was your favorite instrument at the youth concert?



Encourage students to watch and listen for their favorite instrument at the concert
and see where the respective player(s) sit.
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At the Concert
Prepared students and volunteer chaperones make a great audience, so don’t forget to talk
about the concert experience before getting to the hall. Here are a few reminders and
suggestions:












Concert etiquette begins as soon as the bus arrives at the performing arts center.
Students should stay with their class and follow usher instructions.
Silence your devices. No flash photography is allowed at the concert. Cell phones,
watch alarms, or anything else that makes noise should be turned to silent.
Get settled early. Arrive in enough time to use the restroom before the concert.
Students should have a chaperone with them at all times. Watch the orchestra get
settled and warm up on stage. The lights will dim when the performance is about to
begin.
Practice active listening. Use your eyes to watch how the conductor and musicians
make music together. Try to figure out what the conductor is trying to tell the musicians
with their hands and their gestures. Use your ears to listen for different melodies or
timbres in the music that the conductor points out before each piece.
Applaud! When the concertmaster or conductor enters the stage, after each piece,
and at the end of the concert, the audience claps to say “thank you” for the
performance. The conductor bows and/or invites the musicians to stand up and turn
toward the audiences to say “you’re welcome” and “thank you for listening.” If you
really like what you heard, you can shout “BRAVO!,” which means “GREAT JOB!” in
Italian.
Talk to others about the concert. What did you like? What was exciting? How did
the music make you feel? Everyone has different feelings about a piece of music —
you won’t always like the same things or feel the same way as others who heard the
performance, which is part of what makes it so fun.
Participation at the concert:
Composer
Smith/Damrosch

Title
Star Spangled Banner

John Williams

Superman March

Mikhail Glinka

Overture to Ruslan and Ludmilla

Peter I. Tchaikovsky

Swan Lake Suite, Op.20a: I. Scene

J.P. Sousa

Semper Fidelis March

Recorder and/or Sing

Sir Edward Elgar

Enigma Variations – IX. Nimrod

Movement

James P. Johnson

Harlem Symphony – III. The Night
Club
Finlandia, Op. 26

Jean Sibelius
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Participation

Sing
Student Artwork

Listen Only

SUPERMAN THEME
Composed by John Williams (b. 1932)
The Superman Theme was originally
composed for the opening and closing
credits of the first Superman film
released in 1978. He composed this
music as his fame grew due to the
recent releases of Jaws and Star Wars.
The way he uses a leitmotif perfectly
represents the characters. The lesson
plan below explores how this music
establishes a character, specifically that
of a hero, and the mood of the film.

JOHN WILLIAMS
John Williams was born in Flushing, New York in 1932. He has received 50 nominations
for Academy Awards and 67 nominations for Grammy Awards. Williams began writing for
film and television early in his career, after studying at the Juilliard School for piano
performance. In addition to composing the score for the Superman films, Williams also
composed for the first three Harry Potter films, the first two Jurassic Park films, Jaws, and
Star Wars, among many others.

8

Mood, Motifs, and More!
Superman Theme Lesson Plan
Materials Needed:
 White Board
 Dry Erase Markers
 Recording of “Superman Theme” by John Williams
 Printouts of listening activity
 Pencils
 Crayons (if using the listening glyph)
Main Objectives – Students will be able to:
 Identify John Williams as the composer of Superman Theme and some of his other works.
 Identify the musical elements within Superman Theme and how they impact the mood of the
piece.
Music State Standard Benchmarks addressed:
 MU.4.C.1.2 Describe, using correct music vocabulary, what is heard in a specific musical work.
 MU.4.C.1.4 Classify orchestral and ban instruments as strings, woodwinds, brass, percussion, or
keyboard.
 MU.4.O.3.1 Identify how expressive elements and lyrics affect the mood or emotion of a song.
 MU.5.C.1.2 Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a
specific musical work.
 MU.5.C.1.3 Identify, aurally, selected instruments of the band and orchestra.
 MU.5.O.3.1 Examine and explain how expressive elements, when used in a selected musical
work, affect personal response
Essential Questions:
 What makes someone a superhero?
 How does a composer use music to represent a character?
 What is a motif?
 What do you envision when you listen to this piece?
Factual Knowledge – Students will be familiar with John Williams and some of his famous works.
Procedural Knowledge – Students will be able to identify, using correct musical vocabulary, different
musical elements and instrumentation within a piece of music.
Conceptual Knowledge – Students will understand that the elements within a piece of music affect the
mood and can be used to represent characters.
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Introduction

Attention Getter: Ask students to sing the themes from some of John
Williams’ most popular works, i.e. Star Wars, Harry Potter, Jaws, etc. Use
their knowledge of these film scores to introduce John Williams. Some
suggested pieces of information:





Born in New York
Attended Julliard
Worked as a jazz pianist before getting into TV and film composing
Has written the music for over 100 films

For older students, you can use this conversation to introduce the concept of
“motif.” John Williams’ music is iconic because of his ability to embody the
spirit of a film within a simple motif. Teacher should utilize any of their
normal teaching practices throughout each segment of this lesson.

Instruction
(“I do” – teacher
models)

Facilitate a “word splash” activity with your students. Using a white board,
ask students what characteristics a superhero might have, writing the words
randomly on the board. Some words they may come up with:









Bold
Brave
Courageous
Daring
Fearless
Strong
Trustworthy
Reliable

Next, choose one word from the list to demonstrate the next portion of the
activity. For example, I choose the word “daring.” Ask students to think about
how a composer can make his music sound daring. Prompt them using
musical vocabulary such as dynamics, tempo, instrumentation, etc. In order
to make his music sound daring, John Williams might use a louder dynamic
such as forte or fortissimo.
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Guided Practice
(“We do” – shared
practice teacher and
students)

Independent
Practice (“You do”)

Break students into smaller groups of 2‐3. Give each group a word from the
word splash. Give them a few minutes to discuss in their group what a
composer might need to do in order to embody that characteristic in his
music. Some examples of things your students might say:
 The composer might use brass instruments to represent a strong
character.
 The composer can increase the tempo to create excitement.
 The composer can write a smooth, flowing melody to make the music
calm.
Monitor discussions, listen for students to use specific musical vocabulary to
describe their ideas. Allow groups to share out their ideas and give feedback
on others ideas.
For this portion of the activity, you can explain that you will be listening to
one of John Williams’ compositions, the Superman Theme. Start by handing
out your choice of listening activity, either the SQUILT or the listening glyph. If
using the SQUILT, depending on your students’ knowledge of musical
elements, you may want to use the activity with question prompts to guide
your students.
Listen through Superman Theme one time, having students just listen. Have
them listen for any repeated theme that they hear (the motif). On their
second listen through, have students complete the listening activity of your
choice. Both activities require students to actively listen for specific musical
elements. You may need to give students some time after listening to
complete their activities. Once they are finished, have them compare their
responses with a shoulder partner.
Go over the listening activity as a group. Allow students to share out their
answers. When talking about the mood, prompt students to talk about which
specific elements affected the mood. For example, if they think the music was
joyful, they may say that it was due to a quick tempo. It is essential that
students understand that composers are very intentional with their choices.

Extension:
 You can use the SQUILT activity, found on page 5 and 6, for some of John Williams’ other works.
Choose another film score, have students complete the SQUILT. Then, have students create a
venn diagram comparing the music of Superman Theme to whichever composition you chose.
When discussing the differences between them, ask students why they think those particular
elements are different. Was he representing a certain character? Was he trying to evoke a
different mood or feeling?
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Overture to Ruslan and Ludmilla
Mikhail Glinka composed the opera Ruslan & Ludmilla between 1837 and 1842. The
opera is based on the poem of the same name written by Alexander Pushkin in 1820.
The original poem is an epic fairytale that tells the story of the abduction of Ludmilla,
the daughter of Prince Vladimir, by an evil wizard and the efforts of the brave knight,
Ruslan, to rescue her. The setting is Kiev, Russia.
The energetic overture to the opera is one of Glinka’s most popular works and used
often for concert settings and recordings.

Music is my soul.

MIKHAIL GLINKA
Mikhail Glinka

Born in Russia in 1804, Mikhail Glinka was the first Russian composer to gain recognition
within his own country, heralding in a musical nationalism. He is regarded as the genesis
of Russian classical music and had much influence on future Russian composers, most
notably The Five, which included Balakriev, Cui, Mussorgsky, Rimsky-Korsakov and
Borodin. They followed the lead of Glinka and produced a style of music that was
considered distinctly Russian.
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Exploring Expressive Elements
Ruslan and Ludmilla Lesson Plan
Guide the students through these activities before sharing the story of Ruslan and Ludmilla. The purpose
is for the students to be able to communicate their personal response about the mood of a musical work
based on the expressive elements. Telling them the story prior to listening may affect their personal
response. Explain to the students that there is no “incorrect” answer, but they must be able to
communicate their choices based on the expressive elements in the musical work.
 Use a listening map to identify the timbres in a musical work.
 Identify the expressive elements, (e.g., tempo, dynamics and timbre) in a musical work and
discuss how these elements can influence the mood of musical work.
 Create a piece of art that expresses the mood of the musical work. The white construction paper
will represent the canvas.
Materials Needed:
 Recording of Ruslan and Ludmilla: Overture
 Listening Map
 Pencils
 Lap boards or clip boards (hard surfaces)
 White Construction Paper (9x12)
 Scraps of colored paper
 Colored markers, colored pencils, crayons
 Glue sticks
 Student scissors
 Any additional materials to create (e.g., yarn, magazine pictures)
Suggested Multimedia:
 Evergreen Symphony Orchestra https://m.youtube.com/watch?v=Bj5ZaukB‐EA
Main Objectives – Students will be able to:
 Identify the expressive elements that create the mood of a musical work.
 Create a piece of art that reflects the mood of a musical work.
Music State Standard Benchmarks addressed: MU.5.O.3.1, MU.5.C.1.1
Other State Standard Benchmarks: VA.5.S.1.1
Essential Questions:
 How do expressive elements affect the mood of a musical piece?
 How did your personal response to the mood affect your artwork?
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Factual Knowledge – Identify the expressive elements in a musical work.
Procedural Knowledge – Students will create a piece of artwork that reflects their personal response to
a piece of music.
Conceptual Knowledge – How composers use expressive elements to affect the mood of a musical
work.
Introduction

Instruction (“I do” – teacher
models)

Guided Practice (“We do” –
shared practice teacher and
students)

Independent Practice (“You do” –
practice
collaboratively/independently)

Print the Listening Map from page 16. Prepare pencils and writing
surfaces (clipboards, lapboards). Prepare the art materials and
separate then into groups for ease of distribution.
1st Listening: Distribute the Listening Maps, writing surfaces and
pencils. Play the recording of Overture to Ruslan and Ludmilla.
Review timbre. Tell the students will they will use the Listening
Map as a tool to help identify timbre as they listen.
2nd Listening: Use the YouTube video of the Evergreen Symphony
Orchestra. Listen again. Have the students point to the timbres,
reinforcing the aural identification with visual identification.
During the second listening, have students also listen for and
identify expressive elements the composer used to convey mood.
After the second listening, guide a discussion about the
composer’s use of expressive elements (e.g., timbre, tempo,
dynamics) and how it affected the mood of the piece.
Tell the students that they will create a piece of art that reflects
their personal response to the mood of the musical work. They
may use the materials that are provided. Allow the students time
to think about the materials that they would like to use. Have
them get those materials prior to the 1st listening.
 1st Listening: Creation. Create a draft of your artwork. Be
thinking about how the expressive elements affect your
choice for meaning.
 2nd Listening: Revision. Think about how your artwork
reflects the mood of the piece. Have students get
additional materials prior to the 2nd listening. Complete
the piece.
 CODA: Completion. Allow the students about 4‐5
minutes to complete their piece and clean their
workspace.
 Share the story of Ruslan and Ludmilla.
 Select student artwork to send to Daryn Bauer at
dbauer@floridaorchestra.org.

Extension: Have the students write a short narrative, poem or rap that describes the mood of their
artwork and how the expressive elements in the musical piece affect the response.
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Overture to Ruslan and Ludmilla Listening Map
Mikhail Glinka (1842)

Listen to the Overture to Ruslan and Ludmilla. As you listen, point to the family of instruments
(timbre) that you hear. Tutti, ALL instruments, is an option.

Tutti

Strings

Woodwinds

Brass

Percussion
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Swan Lake Suite, Op.20a: I. Scene
The story of Swan Lake is most likely based on a Russian folktale. It
tells the tale of Prince Siegfried and Princess Odette. One night, Prince
Siegfried goes out hunting and sees a flock of swans. He follows the
flock to a lake and takes aim with his crossbow as the swans land.
However, he is shocked when the swans begin to transform into
maidens. He sees Odette and goes to meet her. She explains that she
has been cursed by the evil sorcerer Baron Von Rothbart and
transformed into a swan. Only by this lake at night does she become a
human. The evil curse can be broken when someone who has never
loved before swears an oath of undying love and promises to marry
her. Prince Siegfried pledges his love to Odette right then. Alas, their
love is not to be. At a grand palace reception, Von Rothbart
masquerades his daughter as Odette. The prince sees the imposter,
and thinking she is Odette, asks her to marry him. Siegfried realizes
his mistake too late and now Princess Odette will remain a swan
forever. The ballet ends in tragedy when both Prince Siegfried and
Princess Odette drown themselves in the lake.
During the ballet, Opening: Scene is performed when Prince Siegfried
first spies Odette at the lake and sees her turn from a swan into a
woman. The character Baron Von Rothbart is introduced here and
typically dances a solo. Soon after Opening: Scene, the dancers
declare their love during a duet called a pat a deux.
Alicia Markova in "Swan Lake"

Peter Ilyich Tchaikovsky
Peter Ilyich Tchaikovsky, born in Russia in 1840, began studying music at the age of five.
He later attended the Moscow Conservatory to study piano and composition. Tchaikovsky
has written a number of symphonic masterpieces that has made him one of the most
recognizable composers today. Among his most famous pieces that are still performed
regularly are the 1812 Overture, Swan Lake, and Sleeping Beauty. He had admirers all
over the globe during his lifetime and conducted the opening concert of Carnegie Hall in
New York City.
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Minor Modes and Moods
Swan Lake Lesson Plan

Materials Needed:
 Computer with access to YouTube
 Projector
 Speakers
 Student score with lyrics (page 21 in guide)
 Vienna State Ballet Swan Lake YouTube Link – 36:23 to 38:44
https://youtu.be/KYR2hd3QDUI?t=36m23s
Main Objectives – Students will be able to:
1. Sing simple melodic patterns by ear with support from the teacher. Students will not sing this
melody during the concert.
2. Create a performance using kinesthetic means to manipulate musical elements.
State Standard Benchmarks addressed:
MU.4.O.3.1 – Identify how expressive elements and lyrics affect the mood or emotion of a song.
MU.4.F.1.1 – Create new interpretations of melodic or rhythmic pieces by varying or adding dynamics,
timbre, tempo, lyrics, and/or movement.
MU.5.S.1.4 – Sing or play simple melodic patterns by ear with support from the teacher.
MU.5.H.2.1 – Examine the contributions of musicians and composers for a specific historical period.
MU.5.F.1.1 – Create a performance using visual, kinesthetic, digital, and/or acoustic means to manipulate
musical elements.
Essential Questions:
 What is the difference between major and minor modes?
 Why was Tchaikovsky an important composer?
 How can musical elements be expressed through movement?
Factual Knowledge – Students can describe the difference between major and minor modes. Students can
identify the importance of Tchaikovsky’s work.
Procedural Knowledge – Students will sing a minor melody. Students will create a movement to
demonstrate expressive elements.
Conceptual Knowledge – Students will understand how tonality and expressive elements communicate
the composer’s intent.
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Introduction

Teacher begins by telling the students they will listen to music from
the ballet Swan Lake by Peter Tchaikovsky. Teacher tells the story
of Swan Lake up until the beginning of Act I, Scene 2. Teacher then
shows the YouTube clip from 36:23 to 38:44
https://youtu.be/KYR2hd3QDUI?t=36m23s

Instruction (“I do” – teacher
models)

Teacher plays Swan Lake: Opening. Teacher pauses the recording
after the A and B section and discusses the instruments heard and
the mood of the music (sad). Teacher tells students the music
sounds sad because the melody is in a minor mode, and the home
tone is la instead of do. Teacher demonstrates a major and minor
scale with solfege. Teacher resumes recording and plays until the
end. When the bridge is heard, teacher tells students that no new
melodic material is introduced and that the section is a bridge back
to the A section.

Guided Practice (“We do” –
shared practice teacher and
students)

Teacher displays the melody score with lyrics for students and
demonstrates the melody. Students echo the teacher. When
students are successful, tell students to choose whether they want
to be sorcerers or swans. After students choose, they sing the lyrics
that match their character. Play the recording in its entirety with
students singing their part on the A section and listening on the B
section.
Play the B section of the melody. Students count how many 4 beat
whole notes can fit into the 1st 16 beats of the B section (4).
Teacher or one student demonstrates 4 sorcerer‐like movements
matching the first 4 whole notes and students copy
teacher/student on the next 4 whole notes. Repeat the B section,
this time with the teacher/student demonstrating swan‐like
movements and students copying.
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Independent Practice (“You
do” – practice
collaboratively/independently)

Tell students they will work in small groups to create their own
sorcerer or swan movements. Remind students that they must have
four 4‐beat long movements, and that they will perform these
movements twice when they hear the B section.
Divide students into groups of 3 or 4, grouping sorcerers and swans
separately. Allow students sufficient time to create their
movements and practice with the recording.
When ready, ask sorcerers to stand on one side of the room and
swans to stand on the other side of the room. Play the recording
with the lyrics displayed on the Smartboard/screen. Sorcerers and
swans sing their matching lyrics on the A section, perform their 4‐
beat long movements on the B section, and freeze on the bridge.
*Note the final A section is a slight variation of the original and tell
students to listen and match the changes they hear.*

Extension:
Play the video of the Vienna State Ballet again, this time allowing to play until 45:36. Tell students that
they will see Odette dancing with the Prince, followed by her swan maidens. Discuss the different jobs
required to put on a successful ballet. (MU.5.F.2.1 – Describe jobs associated with various types of
concert venues and performing arts centers.)
Dancer
Musician
Lighting Tech

Stage Tech
Producer
Choreographer

Stage Director
Set Design
Sound Tech
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Promotions
Ticket Sales
Ushers

Student
Music

VOICE
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Semper Fidelis March
John Philip Sousa composed the
Semper Fidelis March for the
United States Marine Corps when
he was the bandmaster of the
Marine Band. The piece later was
accepted as the official march of
the U.S. Marine Corps. Sousa was
inspired to write the march after he
heard members of the Marine
Corps sing their hymn at Quantico
and he was moved to tears.

Marine Corps insignia

John Philip Sousa
John Philip Sousa was born in Washington, D.C. in 1854. At the age of 13, he tried to run
away and join a circus band, but his father enlisted him in the Marines as an apprentice.
Sousa would later go on to lead “The President’s Own” U.S. Marine Band for 12 years
before he left to create a civilian concert band called the “Sousa Band.” Sousa is most
known for his marches, of which he composed over 130 in his life, earning him the title
of The March King.
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Compound Meters
Semper Fidelis March Lesson Plan
Materials Needed:
 Board to write out what a triplet would like compared to three eight notes in 6/8 time
 Recorders
 Student Music (page 25 and 26 in guide)
Main Objectives:
 Students will define simple and compound time signatures
 Students will be able to count triplets
 Students will play Semper Fidelis arranged for recorder and/or voice in final concert
State Standard Benchmarks addressed:
MU.4.0.1.1 ‐ Compare musical elements in different types of music, using correct music vocabulary, as a
foundation for understanding the structural conventions of specific styles
MU.4.H.1.2 ‐ Describe the influence of selected composers on the musical works and practices or
traditions of their time.
MU.5.O.1.1 ‐ Analyze, using correct music vocabulary, the use of musical elements in various styles of
music as a foundation for understanding the creative process.
MU.5.H.1.1 ‐ Identify the purposes for which music is used within various cultures.
MU.5.H.2.1 ‐ Examine the contributions of musicians and composers for a specific historical period.
Essential Questions:
Fourth Grade
 How does a compound meter differ from a simple meter?
 What does the popularity of Sousa’s marches say about life in the United States?
Fifth Grade
 How does a compound meter differ from a simple meter?
 Why is Sousa called “The March King”?
 How do Sousa’s marches fit within the larger structure of the Nationalistic Movement?
Factual Knowledge – Students will be able to compare‐and‐contrast simple and compound meters.
Procedural Knowledge – Students will be able to perform the recorder and/or vocal part for Semper
Fidelis March in the final concert.
Conceptual Knowledge – Students will understand how music can inspire patriotic emotions.
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Introduction

Sousa wrote many of his marches in 6/8 time. A march has two beats
per measure, but the time signature says that there are 6 beats and
that an eighth note gets a beat. What does that mean?
Regular time signatures such as 4/4, ¾, and 2/4 are called simple
time signatures and each beat can be divided in half. But we also
have what is known as compound time signatures.

Instruction (“I do” – teacher
models)

Sometimes melodies divide beats into thirds rather than in half. This
is called a triplet. (Demonstrate what a triplet would look like) As you
can see it can be rather cumbersome. What happens with 6/8 time is
that we count two beats and each beat can be divided into three
eighth notes. (http://www.brassstages.com/acrobat/68supp.PDF ) If
the music contains many triplets it much easier to write the music in
6/8 time.

Guided Practice (“We do” –
shared practice teacher and
students)

Music in duple time is counted 1 ti, 2 ti, 3 ti, 4 ti. Music in triple time
is counted 1 la li, 2 la li, 3 la li, 4 la li. (You may use whatever syllables
you would normally use with your students when teaching them to
count.) Practice counting in compound time signatures together.

Independent Practice (“You
Students review the rhythms they will play and sing in Semper
do” – practice
Fidelis. They can practice on their own counting the rhythm using
collaboratively/independently) syllables, then playing the rhythm in the context of the song.

Closing thoughts: Music in three was much more common in the late 1800’s than it is today. Many
dances and folk songs were in three. Sousa found a way to combine the public’s taste for music in three
but still use a march beat.
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Enigma Variations, IX. Nimrod
Sir Edward Elgar’s Enigma Variations was the
first piece to gain him notoriety as one of the
most important composers of his time. He
named the piece an enigma because he wrote
the variations on a melody that he once heard
but could not remember where he heard it.
Elgar wrote each variation to represent a close
friend or family member. The Nimrod variation
was written to recognize a close friend who
encouraged him to continue writing music even
when it was difficult for him. This movement is
performed in Britain every year on
Remembrance Sunday, which is similar to
Memorial Day in the US.

Sir Edward Elgar

Sir Edward Elgar
Sir Edward Elgar is one of the most important British composers of the late 19th century.
He began his musical studies as a violinist and bassoonist, then entered his musical
career as a bandmaster and church organist. He did not begin working as a composer
until his late 30’s when he moved to Malvern, Worcestershire. Anyone who has ever
attended a graduation has likely heard one of his compositions, as his Pomp and
Circumstance can be heard at almost every graduation ceremony in the United States.
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Every Day Heroes, A Dalcroze‐inspired lesson
Enigma Variations, IX. Nimrod Lesson Plan
Materials Needed:
 Recording of Nimrod, Variation IX from Enigma Variations
 Scarves, 2 per student (optional)
Vocabulary: Expressive Elements; Dynamics, Tempo, Legato
Main Objectives – Students will be able to:
 Develop a listening strategy to better appreciate a musical work.
 Identify how expressive element (focusing on dynamics and tempo) affect the mood or emotion
of a song.
 Move expressively to reflect the mood or emotion of a song.
Music State Standard Benchmarks addressed:
MU.4.C.1.1 Develop effective listening strategies and describe how they can support the appreciation of
musical works.
MU.4.C.1.2 Describe, using correct music vocabulary, what is heard in a specific musical work.
MU.4.O.3.1 Identify how expressive elements and lyrics affect the mood or emotion of a song.
MU.5.C.1.1 Discuss and apply listening strategies to support appreciation of musical works.
MU.5.C.1.2 Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a specific
musical work
MU.5.O.3.1 Examine and explain how expressive elements, when used in a selected musical work, affect
personal response.
Essential Questions:
 Why do you think Elgar chose to use the expressive elements he did in this variation?
 After learning the background and meaning on this particular variation, do you agree with the
expressive elements the composer used?
Factual Knowledge – Identify the expressive elements, specifically dynamics (piano, forte, crescendo,
etc.) and tempo in order to identify and describe them in the music.
Procedural Knowledge – Students will move expressively to the music reflecting the dynamics and
tempo they have identified.
Conceptual Knowledge – Students will understand that composers use expressive elements to convey
the mood and meaning of a piece of music.
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Introduction

Feel free to choose when to share the background information on
this particular variation. Elgar had a period of time when he was very
depressed and almost quit writing music. His friend, Agustus Jaegar,
came to visit him and encouraged him to continue composing. He
reminded Elgar of the difficult times Beethoven had in his career, but
yet continued to write beautiful music. “And that’s what you must
do,” Jaegar is quoted as saying. Jaegar means hunter in German, and
Nimrod is the name of a mighty hunter in the Old Testament. Jaegar
was an Every Day Hero in Elgar’s life.

Instruction (“I do” – teacher
models)

Begin the class with a short movement activity. Tell students you are
going to be the conductor and they need to follow you. Have
students mirror your movements to a musical work of your choosing
but ensure that the movement does not match the expressive
elements of the music. When finished, discuss the expressive
elements in the music. Repeat the same music or choose a new
piece but change the movements so they do match the expressive
elements. Have the students discuss how it felt when moving to the
music each time.
Some musical suggestions: “Lumos!” Harry Potter and the Prisoner
of Azkaban, Williams; “O Fortuna” Carmina Burana, Orff; “Jurassic
Park Theme” Williams.

Guided Practice (“We do” –
shared practice teacher and
students)

Have students listen to ‘Nimrod’ by Elgar. Discuss the expressive
elements they heard in the music. Have them share with a shoulder
partner and then have some students share out with the class. If
students do not already know, introduce the word ‘Legato’, which
means to sing or play with smooth and connected sounds. After the
discussion, tell students that you are going to be the conductor
again, but this time you will be facing the opposite direction and
they need to shadow you. Lead the class in a flowing manner to
show the dynamics, tempo, and smooth sounds of the music. After
some time, ask for volunteers to be the conductor. Have students
continue to shadow a few other conductors. (When demonstrating,
it is important to use low, middle and high levels in order to give
students a broader movement vocabulary.) Try to choose students
who also use different levels for demonstrating the activity.

Independent Practice (“You
Divide students into groups of 4 (3 will work as well) and have them
do” – practice
chose the first conductor (leader). All students should face the same
collaboratively/independently) direction in the form of a ‘t’ or + sign and be looking at the back of
the leader. Play “Nimrod” and have the conductor move expressively
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to the music while other students in the group shadow the
conductor. After about 20‐30 seconds, the conductor moves a
quarter turn to the right, and now the student to the right becomes
the conductor and the others shadow that student. This continues
until all have been the conductor. They may continue rotating
through the whole variation. Remind students to use their levels
(high, middle, low) and flowing (legato) movement. You may let the
students choose when to rotate to the next conductor or you may
use a soft sound to signal when it is time to rotate.
Dalcroze‐inspired lesson: For more ideas like this, check out
“Meaningful Movement” A music Teacher’s Guide to Dalcroze
Eurhythmics by Marla Butke and David Frego.
Extension:
 Have students listen to other variations from Enigma Variations and describe the expressive
elements in those going beyond tempo and dynamics. Have students describe and identify how
the expressive elements change in the variations. See if they can sing/hum the main melody of
the variations.
 Have students identify a person in their life who has helped them during a difficult time. Then
have them think about what their composition would sound like if they wrote a piece of music
about them. Ask students to share with their shoulder partner or small group why they chose
that person and what their composition would sound like. Remind students to use their music
vocabulary. (I would chose this tempo because…., I would use these dynamics because….etc.)
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HARLEM SYMPHONY, NIGHT CLUB
Night Club is the third movement of James P.
Johnson’s Harlem Symphony, composed in
1932. This movement is the most influenced
by jazz, and is full of fast-moving melodies in
the winds that sound improvised.

Writing Prompt: Unsung Heroes
Johnson wrote great works for orchestra in the early
1900’s, at a time that George Gershwin was gaining
notoriety and fame for writing classical music that was
also inspired by jazz. Johnson’s career was greatly
overshadowed by Gershwin’s, and he has only just begun
to receive recognition for his contributions to jazz and
orchestral music. Think of someone you know who does
not receive recognition they deserve. Who is an “unsung
hero” in your life? Write about them and why you think
they are an unsung hero in your school, community, or
family.

James P. Johnson at the piano

JAMES P. JOHNSON
James P. Johnson, born in New Jersey in 1894, has gone unrecognized in the history of
notable composers who shifted and created the landscape of music as we know it today.
Thanks to the work of Marin Alsop, that is quickly changing and he is receiving the
recognition he deserves. “The Charleston” dance was one of the most popular dances of
the 1920’s, and James P. Johnson wrote the music that everyone danced to throughout
that decade. Johnson also invented a technique of piano playing called the stride piano,
in which the left hand leaps up and down the piano to create a bass line.
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Moving to Jazz
Night Club Lesson Plan
Materials Needed:
 Projection of artwork of the Harlem Renaissance time period (examples: “Jazz Collage” by
Romare Bearden and “Old School Jazz” by Everett Spruill)
 Space for movement
 Rhythm sticks (optional)
Vocabulary used: Syncopation, introduction, jazz
Main Objectives: Students will feel the syncopated rhythms in the piece through movement
Music State Standard Benchmarks addressed:
MU.4.H.3.1 ‐ Identify connections among music and other contexts, using correct music and other
relevant content‐area vocabulary and explore how learning in one academic area can help with
knowledge or skill acquisition in a different academic area
MU.4.F.2.1 ‐ Describe roles and careers of selected musicians
Other State Standard Benchmarks:
DA.4.H.3.3 ‐ Describe how dance and music an each be used to interpret and support the other
Essential Questions:
 What is syncopation?
 Where can you hear syncopation in “Night Club” from Harlem Symphony?
Factual Knowledge ‐ Syncopation is a rhythm in which the off beats are stressed (short long short
patterns)
Procedural Knowledge ‐ Students will be able to perform a simple version of the Charleston dance along
with “Night Club” as well as clap (or use rhythm sticks/drums) on the syncopated patterns
Conceptual Knowledge ‐ The students will be able to feel the syncopated rhythms explored within
“Night Club” through movement
Introduction






Project a piece of art that depicts an image of the jazz era. (Example: “Jazz Collage”
by Romare Bearden or “Old School Jazz” by Everett Spruill)
Have students listen to “Harlem Symphony Night Club” while studying the piece of
art. Students are to choose silently for themselves their favorite two “poses” within
the artwork that they can mirror at their seats.
Discuss the instrumentation heard in the piece. Are there instruments (or family of
instruments) that are heard in the recording that is not shown in the piece of art.
What kind of instruments and ensembles do they hear? What kind of instruments
and ensemble of performers do they see in the painting?
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Instruction (“I
do” – teacher
models)

Model each movement
1. Pose ‐ Two poses to hold during the introduction.
2. Box step ‐ Right foot small step forward, Left foot crosses over, right foot small step
back, left foot small step back
3. Sway and Snap ‐ Sway on the beat and snap on the off beats (students can also click
rhythm sticks together instead of snapping)
4. Turn ‐ Turning in own space while stepping on the beat
5. Clap ‐ Clapping the syncopated patterns, or click rhythm sticks
Movement is outlined below
 Fermatas/introduction – Pose on each fermata
 Box step for 8 measures (when steady tempo begins...~ :18secs)
 Sway and Snap for 4 measures
 Turn for 2 measures
 Sway and Snap for 2 measures
 Clap for 8 measures
 Sway and Snap for 4 measures
 Clap for 4 measures
 Sway and Snap for 4 measures
 Box step for 8 measures
 Pose for 4 measures
*At this point, you can fade out the music or continue to move through the previous steps
again. Students can also sit down instead of doing the last pose section and listen for
instrumentation and the syncopated pattern when it returns.

Guided Practice
(“We do” –
shared practice
teacher and
students)
Independent
Practice (“You
do” – practice
collaboratively/in
dependently)

Practice the dance steps without the music with the students making sure they
understand the order of the routine. It is helpful to have the dance steps posted for
students to be able to see what is coming up next.

Perform the dance routine with the music as a class.
Select student leaders to help lead the class in the routine.
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Jazz and Hip Hop
Night Club Lesson Plan
Materials Needed:
 Recordings of the following:
o Harlem Symphony, III. Night Club ‐ James P. Johnson
o Instrumental version of “Sing About Me” ‐ Kendrick Lamar (about 30 seconds)
o Instrumental version of “Yonkers” ‐ Tyler the Creator (1:00‐1:30)
o Instrumental version of “Deep Cover” ft Snoop Dogg ‐ Dr. Dre (only 45 seconds)
o Or any other instrumental version of hip hop recordings
 White boards or paper pencil
Vocabulary used: Syncopation, jazz, hip‐hop, instrumentation
Main Objectives
 Students will begin to see the connections between the Hip Hop style they know now and the
jazz style of the music of James P. Johnson
 Students will begin to understand the struggles of African Americans in the music industry from
the era of James P. Johnson to those of today (the unsung heroes)
 Students will compare the artwork of the Harlem Renaissance and the Graffiti artwork of the
late 1970s.
Music State Standard Benchmarks addressed:
MU.4.O.1.1 ‐ compare musical elements in different types of music using correct vocabulary, as a
foundation for understanding the structural conventions of specific styles
MU.4.H.3.1 ‐ Identify connections among music and other contexts, using correct music and other
relevant content‐area vocabulary and explore how learning in one academic area can help with
knowledge or skill acquisition in a different academic area
MU.4.F.2.1 ‐ Describe roles and careers of selected musicians
Essential Questions:
 How is Hip Hop music and jazz music from the 1920’s related? What are some similarities in
instrumentation and sound? (syncopation, instrumentation)
 How is the art works from the Harlem Renaissance and the Graffiti art work of the beginning of
the Hip Hop era related
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Factual Knowledge
 Jazz was the predecessor for hip hop music
 Syncopation is a rhythm in which the off beats are stressed (short long short patterns)
Procedural Knowledge
 Students will be able to discuss with each other the similarities between jazz and Hip Hop music
 Students will be able to create art work similar to that of the Harlem Renaissance time period
(this may be done in the art classroom as a collaboration project between music and art)
(Extension lesson)
Conceptual Knowledge
 The students will begin to hear the connections between jazz music and Hip Hop music without
the distraction of the lyrics.
 The students will be able to see visually the connections between the artwork of the Harlem
Renaissance and the Graffiti art of the 1970’s by studying artwork of those times as well as
producing their own artwork in either one of those styles.
Introduction

Instruction (“I do” –
teacher models)

Brief history of James P Johnson and how he created the “Charleston” dance.
Discuss how his music was not discovered until recently. Visit NPR.org to
organize your thoughts.
https://www.npr.org/sections/deceptivecadence/2013/02/02/170864270/tre
asures‐in‐the‐attic‐finding‐a‐jazz‐masters‐lost‐orchestral‐music
It is important when playing the Hip Hop songs that the instrumental versions
are played so that the lyrics do not become the distraction. Also, do not reveal
what the songs are that you are playing until the very end of the lesson. If the
students know that the songs are Hip Hop, they will automatically focus on the
differences instead of the connections made between the styles.
 As a class, listen to “Harlem Symphony Night Club” and create a list of
instrumentation/family of instruments that are in the piece
 Discuss the style of jazz music and the syncopated rhythms within the
music (clap the syncopated rhythm pattern along with the recording)
 As a class, listen to “Deep Cover” featuring Snoop Dogg and Dr. Dre
instrumental version by (the first 45 seconds) and create the list of
instrumentation that is in the piece
 Invite students to clap along (or use rhythm sticks) with the
syncopation that begins the recording and stays consistent throughout
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Independent Practice
(“You do” – practice
collaboratively/indepen
dently)








Students form groups of 2‐3
Listen to “Sing About Me” instrumental version (about 1 minute)
Groups create their lists of instruments heard per song as well as what
instrument plays the syncopated pattern (the syncopation is in the
solo guitar/keyboard with a guitar sound)
On their white boards answer the question “what are some similar
sounds heard from each of the pieces listened to?
On their white boards, answer the question “were there any
differences that you heard or felt between the first piece “Harlem
Symphony Night Club” and the following pieces we listened to?”

Closing: All “new” music is somehow connected to the past. The hip‐hop style that we listen to today
was inspired by the musical style jazz. Many of the Hip Hop artists that we listen to today have musicians
perform with them that learned through the jazz style. The music that backs up the vocalist has many
similarities to jazz music dating all the way back to the 1920’s.
Extension Lesson: Collaborating with the art teacher at the school, create a comparison lesson between
the artwork of the Harlem Renaissance and that of the Graffiti art of the 1970’s. Students can choose to
create an art piece from either of those eras and compare and contrast using their own artwork to those
of the time‐period but also of those of their classmates.
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FINLANDIA
Jean Sibelius wrote Finlandia when
Finland was struggling to gain
independence from the Russian
Empire. It was written as a protest
against Russian censorship, but at the
same time had to fly under the radar of
that same censorship.

The flag of Finland

JEAN SIBELIUS
Jean Sibelius, born in 1865 in Finland, gained fame throughout Europe as a composer in
the early 1900’s. He began his musical studies at a young age on piano, but was turned
off from it when his aunt would hit his knuckles every time he played a wrong note. Later
in his childhood, he enjoyed playing violin and often played chamber music with his
siblings and neighbors. After studying music in college he went on to compose many
pieces that are still performed and recorded today, including his seven symphonies. He
did not have much success writing in the last few decades of his life, and he lived a quieter
life in that time with his wife in the country. He lived to the age of 91.
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Musical Nationalism
Finlandia Lesson Plan
Materials Needed:
 Computer with access to YouTube
 Projector
 Speakers
 Recorders (for extension)
 Finlandia score from musick8 Volume 26, No. 2 or available online at
https://www.musick8.com/html/store_page.php?cat_id=16&find=e1&narrowsearch=TRUE&fin
dme=Finlandia+‐+A+Hymn+To+Winter&srchfield=title (for extension)
Main Objectives:
 Students will define a Tone Poem
 Students will identify Finlandia Hymn
 Students will explore patriotic music from differing time periods, composers, and song writers
 Students will play part one of Finlandia, A Hymn to Winter from musick8
o Finlandia is a Listening Only piece during the concert, but students can learn to sing
and/or play the melody of the hymn to familiarize themselves with it.
State Standard Benchmarks addressed:
MU.4.0.1.1 ‐ Compare musical elements in different types of music, using correct music vocabulary, as a
foundation for understanding the structural conventions of specific styles
MU.4.H.1.2 ‐ Describe the influence of selected composers on the musical works and practices or
traditions of their time.
MU.5.H.1.1 ‐ Identify the purposes for which music is used within various cultures.
MU.5.H.2.1 ‐ Examine the contributions of musicians and composers for a specific historical period.
Essential Questions:
 How does a Tone Poem differ from previous symphonic structures?
 Who is credited with creating the Tone Poem?
 Where did the composers find the stories they used in their Tone Poems?
 Why did Jean Sibelius compose Finlandia?
 How does the Tone Poem fit within the larger structure of the Romantic Period?
Factual Knowledge – Students will be able to compare and contrast Tone Poems with other symphonic
forms.
Procedural Knowledge – Students will be able to perform the first recorder or vocal part for Finlandia –
A Hymn to Winter.
Conceptual Knowledge – Students will understand how music can be used to tell a story.
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Instruction (“I do” – teacher
models)

Define Tone Poem:
https://www.britannica.com/art/symphonic‐poem
Explore Finlandia as Musical Nationalism:
http://www.favorite‐classical‐composers.com/sibelius‐finlandia.html

Guided Practice (“We do” –
shared practice teacher and
students)

Explore Musical Nationalism from other composers in the Romanic
Era, such as Verdi and Chopin.
Then explore a piece written in 2012 by Imagine Dragons, “America.”
https://www.youtube.com/watch?v=KiO2‐R8yKjE

Independent Practice (“You
Have the students discuss the following questions in small groups (or
do” – practice
write individually)
collaboratively/independently)
1. Do you believe that this is a ‘Patriotic’ song?
2. What do you think the ‘illusion’ might be?
3. What does ‘twenty years’ refer to?
4. Why would the singer tell America not to cry?
5. Who is on the 1‐7‐7‐6 list?
6. What towers rising and falling do you believe the singer
refers to?
7. How can a country give someone strength?
Extension: Have students learn to play the “Finlandia Hymn” on recorder using the musick8 resource
listed in Materials Needed. If your classroom does not have access to recorders or musick8, the students
can learn to sing the melody they will hear at the youth concert. See next page to print music.
Finlandia Hymn
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VOICE
Finlandia Hymn
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Write a “Thank You” letter to The Florida Orchestra!

Name: __________________ Grade:_____ School: _________________
What was your favorite piece and why?
______________________________________________________________________

______________________________________________________________________
What was your favorite instrument of the orchestra?
______________________________________________________________________
What were some feelings you experienced during the concert? Did the music make you
full of joy, remember something sad, or make you energetic?
______________________________________________________________________

______________________________________________________________________
Draw a picture of your experience at The Florida Orchestra.
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Contact Information
For questions about this program or other Florida Orchestra events, please contact
Daryn Bauer, Community Engagement Manager at:
Phone: 727.362.5481
Email: dbauer@floridaorchestra.org
Mail your students’ thank you letters to the address below so the musicians of the
orchestra can see them, too!
The Florida Orchestra
Attn. Daryn Bauer
244 2nd Avenue North, Suite 420
St. Petersburg, FL 33701
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